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About the Yearbook 



T he 2010 Blueprint for Change is the National Council on Teacher Quality's fourth annual review of state 
laws, rules and regulations that govern the teaching profession. This year's Yearbook takes a different 
approach than our past editions, as it is designed as a companion to the 2009 State Teacher Policy Yearbook, 
NCTQ’s most recent comprehensive report on state teacher policies. 

The comprehensive Yearbook, a 52-volume state-by-state analysis produced biennially, examines the align- 
ment of states' teacher policies with goals to improve teacher quality. The 2009 report, which addressed key 
policy areas such as teacher preparation, evaluation, alternative certification and compensation, found that 
states had much work to do to ensure that every child has an effective teacher. Next year we will once again 
conduct a comprehensive goal-by-goal analysis of all aspects of states' teacher policies. 

In 2010, an interim year, we set out to help states prioritize among the many areas of teacher policy in need 
of reform. With so much to be done, state policymakers may be nonplussed about where to begin. The 2010 
Yearbook offers each state an individualized blueprint, identifying state policies most in need of attention. 
Although based on our 2009 analyses, this edition also updates states’ progress in the last year, a year that 
saw many states make significant policy changes, largely spurred by the Race to the Top competition. Rather 
than grade states, the 2010 Blueprint for Change stands as a supplement to the 2009 comprehensive report, 
updating states’ positive and negative progress on Yearbook goals and specifying actions that could lead to 
stronger policies for particular topics such as teacher evaluation, tenure rules and dismissal policies. 

As is our practice, in addition to a national summary report, we have customized this year's Blueprint for 
Change so that each state has its own edition highlighting its progress toward specific Yearbook goals. 

charts and graphs showing how the state performed compared 





the many advocates seeking reform. Individual state and national ver- 
sions of the 2010 Blueprint for Change, as well as the 2009 State Teacher 



Policy Yearbook — including rationales and supporting research for our 



to other states. In addition, we point to states that are leading 
the way in areas requiring the most critical attention across 



We hope that this year's Blueprint for Change serves as an important 
guide for governors, state school chiefs, school boards, legislatures and 



the country. 



policy goals — are available at www.nctq.org/stpy. 
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Blueprint for Change in Minnesota 



T he 2009 StateTeacher Policy Yearbook provided a comprehensive review of states' policies that impact the teaching profes- 
sion. As a companion to last year's comprehensive state-by-state analysis, the 2010 edition provides each state with an 
individualized “Blueprint for Change,'' building off last year's Yearbook goals and recommendations. 

State teacher policy addresses a great many areas, including teacher preparation, certification, evaluation and compensation. 
With so many moving parts, it may be difficult for states to find a starting point on the road to reform. To this end, the follow- 
ing brief provides a state-specific roadmap, organized in three main sections. 

■ Section 1 identifies policy concerns that need critical attention, the areas of highest priority for state policymakers. 

■ Section 2 outlines “low-hanging fruit," policy changes that can be implemented in relatively short order. 

■ Section 3 offers a short discussion of some longer-term systemic issues that states need to make sure stay on the radar. 



Current Status of Minnesota’sTeacher Policy 

In the 2009 State Teacher Policy Yearbook, Minnesota had the following grades: 

D 
D- 
D 
C- 
F 



D 



Overall Grade 



Area 1: Delivering Well Prepared Teachers 
Area 2: Expanding the Teaching Pool 
Area 3: Identifying Effective Teachers 
Area 4: Retaining Effective Teachers 
Area 5: Exiting Ineffective Teachers 



2010 Policy Update: 

In the last year, many states made significant changes to their teacher policies, spurred in many cases by the Race 
to the Top competition. Based on a review of state legislation, rules and regulations, NCTQ has identified the fol- 
lowing recent policy changes in Minnesota: 



; Science of Reading Assessment: 

The state now requires that all new elementary teachers pass the Teacher Licensure Examination (MTLE) elemen- 
tary education content test, which includes the equivalent of a stand-alone science of reading assessment. 
http://www.mtle. nesinc. com/TestView.aspx?f=HTML_FRAG/M N024_SG_SUB1 .html 
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H Elementary Math Assessment: 

The state's new certification test also includes a separate subtest in which mathematics accounts for 75 percent of 
the exam questions. Teacher candidates must pass each subtest to earn a passing score on the overall assessment. 
http://www.mtle. nesinc. com/TestView.aspx?f=HTML_FRAG/MN024_SG_SUB1 .html 



Minnesota Response to Policy Update: 

States were asked to review NCTQ's identified updates and also to comment on policy changes that have occurred 
in the last year, other pending changes or teacher quality in the state more generally. 



| Minnesota stated that its Board of Teaching has been working steadily on a number of critical policy matters worthy 
of recognition within the context of this report. The state indicated that these policy changes are “complex" and are 
being worked on with significant stakeholder engagement to ensure that the final outcomes (rules and/or statutes) 
are both viable and sustainable. The following 2009-2010 initiatives were identified: teacher performance assessment, 
including being identified by Stanford/CCSSO (Council of Chief State School Officers)/AACTE (American Association 
of Colleges for Teacher Education) as an accelerated state; a revised teacher preparation program approval structure 
called PERCA (Program Effectiveness Reports for Continuing Approval), which will allow for meaningful data analysis 
across all program types based on candidate performance measures; rule making to strengthen the special education 
licensure structure, including a new autism spectrum disorders license and a new cross-categorical license; and a new 
teacher licensure testing program called MTLE (Minnesota Teacher Licensure Examinations), which is fully aligned to 
the state's licensure standards, including new and rigorous reading standards. 
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Section 1 : Critical Attention Areas 



This section identifies the highest priority areas as states work to advance teacher quality. 
These are the policy issues that should be at the top of the list for state policymakers. While 
other states need also to address elementary teacher preparation to teach reading and math, 
Minnesota should turn its immediate attention to the following nine issues. 




Critical Attention: Minnesota policies that need 
to better connect to teacher effectiveness 



1 ENSURE THAT TEACHER EVALUATIONS 
• ASSESS EFFECTIVENESS IN THE 
CLASSROOM: 

The fundamental purpose of teachers' formal evalu- 
ations should be to determine whether the teachers 
are effective in the classroom. To achieve this pur- 
pose, evaluations must be based primarily on teachers' 
impact on students. While it is certainly appropriate 

to include subjective fac- 
tors, such as classroom 
observations, Minnesota 
should adopt a policy that 
requires objective evi- 
dence of student learn- 
ing — including but not 
limited to standardized 
test scores — to be the 
preponderant criterion of 
teacher evaluations. 

In order to ensure that teachers' strengths are optimized 
and weaknesses addressed, it is critical that teachers are 
evaluated with sufficient frequency. Minnesota should 
require that all nonprobationary teachers be evaluated 
annually regardless of their previous performance or 
participation in the state's optional performance pay 
plan, which requires multiple evaluations per year for 
tenured teachers. 

In addition, to ensure that the evaluation instrument 
accurately differentiates among levels of teacher per- 
formance, Minnesota should require districts to utilize 
multiple rating categories, such as highly effective, 
effective, needs improvement and ineffective. A binary 
system that merely categorizes teachers as satisfac- 
tory or unsatisfactory is inadequate. 



CONNECT TENURE DECISIONS TO 
• TEACHER EFFECTIVENESS: 

The point at which a teacher's probationary period 
ends, commonly referred to as tenure, should be a 
significant milestone. Although the awarding of ten- 
ure is a local decision, state policy should reflect the 
fact that tenure should only be awarded to teachers 
who have consistently demonstrated their effective- 
ness. Minnesota should require a clear process, such 
as a hearing, for districts 
to use when consider- 
ing whether a teacher 
advances from probation- 
ary to permanent status. 

Such a process would 
ensure that the local dis- 
trict reviews the teach- 
er's performance before 
making a determination. 

Minnesota should also 
ensure that evidence of effectiveness is the preponder- 
ant criterion for making tenure decisions. In addition, 
the current policy of granting tenure after just three 
years does not allow for the accumulation of sufficient 
data on teacher performance to support meaningful 
decisions. Extending the probationary period — ideally 
to five years — would prevent effective teachers from 
being unfairly denied tenure based on too little data 
and ineffective teachers from being granted tenure 
prematurely. 



Evaluation is a critical 
attention area in 

42 states. 

States on the right track 
include Colorado, Louisiana 
and Rhode Island. 
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Tenure is a critical 
attention area in 



46 



states. 



States on the right track 
include Colorado, Delaware 
and Rhode Island. 
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